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Guidelines for Internationalisation of Programmes and Modules.

1. Introduction
Objective 1 of the York St John University internationalisation strategy is, “To develop a curriculum which integrates international perspectives and is internationally relevant “.  The University intends to, “internationalise the curriculum to respond to the needs of a diverse student community.  Internationalisation will become a required element in future validation and re-validation of programmes.  International perspectives should be included, through addressing curriculum content, references to publications, guest lectures, study abroad opportunities, foreign language elective modules, assessment methods.  International perspectives should be included in all modules, wherever possible.”
Based on the paper, “Internationalising the Curriculum” from the Deputy Vice-Chancellor (see Appendix 1), programmes should look to develop in their students “attributes one might expect of graduates who ’demonstrate international perspectives as professionals and citizens’”. This will be achieved both through the content (knowledge, skills and attitudes) of programmes and modules, and through the process of teaching and learning. The paper states, “Curricula and learning resources should as far as possible incorporate international and intercultural perspectives and expose students to as wide a range of such perspectives as possible, with the perspectives of the dominant culture being subjected to particular scrutiny in this process”.

It is also clear that the international dimension of a degree can give students a significant advantage in the job market, so that, “If student employability is to remain one of York St John’s selling points it is going to be imperative for cognisance to be taken of employers’ increasing preference for graduates with international experience, language skills and intercultural understanding”.

2. Internationalising programmes and modules

In order to achieve the goals outlined in the D. V-C’s paper, it is proposed to adopt guidelines for the design, validation and re-validation of YSJ programmes. The following are intended to be helpful to programme designers and validation panels in reflecting on, and enabling the University’s internationalisation strategy. They are loosely based on the chapter “Internationalisation of the Curriculum: teaching and learning” by Dr. Betty Leask, in Caroll and Ryan, Teaching International Students (Routledge, 2005), who usefully considers the different aspects of course documentation. The guidelines are not a checklist but more a series of suggested ways in which internationalisation of the curriculum can be considered and delivered. The precise ways in which programmes address these matters is for them to determine. Whatever they choose to do, validation/re-validation panels will expect to see evidence of reflection on these matters in programme design and documentation.
Outcomes:
“What international perspectives (knowledge, skills and attributes) should graduates in this course, at this level, in this professional area develop?”

Outcomes might typically include references to knowledge of the international dimension of the subject, skills specifically preparing graduates to work in a globalised environment, attitudes which recognise and value cultural differences.

Content: 
“What international content and/or contact will students need in order to develop these perspectives?”

At the programme level, it is important that the content addresses the three elements of international experience, language skills and intercultural understanding.

2.2.1 
International Experience

Students could be given the opportunity to work across different cultures through:

· the opportunity to study the subject abroad to give credits towards their degree, through a one-semester or one-year exchange or a short course integrated into the degree, and/or
· the opportunity for international experience, eg. work placement/internship abroad, volunteering, short study visits, and/or
· working with or alongside overseas students, in York or through connecting with students overseas, and/or
· integrating the programme with an overseas university through a joint or double degree.
2.2.2 
Language skills

Students should be encouraged to gain foreign language skills, for example through:

· inclusion of foreign language modules as an integral element in the programme, with credits counting towards the final degree. Where students have a choice of modules in the programme, provide a foreign language as one of these choices

· if the demands of outside bodies prevent awarding credits to FL modules as part of the degree, proactively ensure that students are aware that foreign languages can be studied as additional modules, which will appear on their final transcript.
2.2.3 
Intercultural understanding

Through the content of different modules, the programme can make students aware of cultural differences, foster diverse perspectives and help them understand the global context of their studies. Examples of what might be included are:

· “case studies and examples from different countries and cultures
· real or simulated instances of cross-cultural negotiation and communication

· specific reference to intercultural issues in professional practice

· comparative contemporary international and local content

· accounts of the historical and/or cultural background to current international practices

· investigation of professional practices and traditions in other cultures

· exploration of how knowledge may be construed differently from culture to culture in the discipline area.” (Leask, p. 124)

Learning environment: “What learning activities and tasks will assist learners to develop these perspectives and prepare for the assessment?”

Typical activities might include:

· integrating the experience of students when abroad into the curriculum of all students on the programme ( the multiplier effect), either during their stay or when they return. 

· linking student groups here with those in other countries

· encouraging students to explore and analyse the cultural assumptions of the subject area

· working in groups with fellow students from diverse backgrounds and cultures on tasks which specifically need this diverse input

Assessment: “What assessment task(s) could students complete to demonstrate achievement of these perspectives?”

Leask (p. 125) suggests that, “students could undertake reflective writing tasks focusing on international or intercultural matters or explicitly outlining any cultural aspects of thinking processes used in the discipline. Other formats, written and oral would also be appropriate to assess students’ ability to:

· analyse the cultural construction of knowledge and cross-cultural practices

· compare and contrast approaches to cultural pluralism in different nations and their implications for citizens and for professional practice in the discipline

· examine ways in which particular cultural interpretations of social, scientific or technological applications of knowledge may include or exclude, advantage or disadvantage people from different cultural groups
· analyse issues, methodologies and possible solutions associated with current areas of debate  within the discipline from a range of cultural perspectives

· explore cultural and regional differences in values and assumptions affecting the discipline and how these might impact on the actions of individuals

· explore comparative professional practices and their relationship to cultural values.“.

In addition, assessment practices can encourage internationalisation through group and individual projects which specifically address the international dimension of the subject, requiring students to reflect on their own culture and to engage with that of others.

Resources: “What resources (including people, online tools etc) are available to achieve the above?”

Learning Centre resources may need to be reviewed. This could focus on the provision of case studies from different countries and cultures, international textbooks and online resources, and information for use in research assignments with an international or intercultural component. More use might need to be made of international sources such as journals and conference proceedings, in order to address issues such as social justice, human rights and environmental issues.
2.5.1 
Teaching staff

Programmes should demonstrate that they have a strategy (their own or that of the Faculty) to develop staff with a range of possible international experiences and perspectives. Such strategies could include:
· teaching by staff from overseas, eg through staff exchange programmes, by staff with specific international expertise, through guest lectures, etc.

· staff bringing international research into the teaching and content of modules

· staff teaching values of openness, tolerance and culturally inclusive behaviour

· staffing profile reflecting diversity

· staff have engaged in staff development re. internationalisation

· staff are intending to use international students and the experience of students returning from exchange as a resource to influence teaching and learning  on a module

3. Implementation

The above guidelines are to be used by Heads of Programme and their teams when considering validation or re-validation. All validations and re-validations will include reference to internationalisation.
Internationalisation will also be included in PERs and AERs.
Appendix 1
Internationalising the Curriculum – David Maughan Brown
York St John’s Internationalisation strategy is based on the recognition that universities have a responsibility to ensure that their graduates are equipped to function effectively, both intellectually and in their intercultural relations, in an increasingly globalised environment.  Taking Knight’s widely accepted definition of the internationalisation of higher education as ‘the process of integrating an international/intercultural dimension into the teaching, research and service functions of the institution’
 this brief paper focuses on the integration of internationalisation into teaching.  What might it mean to “internationalise the curriculum” and why would one need to do so?

The answer to the latter part of this question is articulated particularly well in the rationale for having an “international” curriculum provided by Queen’s University Belfast:

Students who learn in an environment where diverse perspectives are fostered and appreciated become better critical thinkers, better communicators, better problem-solvers and better team players. Preparing students to view change as positive and to manage it effectively in a global context should therefore be a central aim of an internationalised curriculum. Students should be encouraged to develop the skills of enquiry and analysis, rather than learn a set of facts about globalisation; to think reflectively and critically to determine how knowledge is globally linked, regardless of how local its uses may be. The curriculum should be inclusive and culturally responsive. It should help students to understand the global context of their studies and to operate effectively in international professional environments.

Recent research undertaken by CILT (The National Centre for Languages) on what employers in UK are looking for in applicants for posts in commerce and industry has highlighted the extent to which candidates with an international dimension to their applications, with a demonstrated ability to build relationships and with an awareness of cultural differences are seen to have a significant advantage in the job market.
  If student employability is to remain one of York St John’s selling points it is going to be imperative for cognisance to be taken of employers’ increasing preference for graduates with international experience, language skills and intercultural understanding.

The most frequently cited typology of “international” curricula is that put forward on behalf of the OECD.  One finds different formulations of this typology but they all point to the following characteristics as contributing towards the recognition of curricula
 as being “international”:

· Curricula with international content;

· Curricula that add a comparative international dimension to traditional content;

· Curricula leading to internationally recognized professional qualifications;

· Curricula leading to joint or double degrees in partnership with international institutions;

· Curricula with components offered by local staff at off-shore institutions (including exchange and study abroad programmes);

· Interdisciplinary region and area studies programmes covering more than one country;

· Curricula which explicitly address cross-cultural communication issues and which provide training in intercultural skills;

· Curricula designed specifically for foreign students.

While this is helpful in giving a high-level indication of what curricula might be seen as “international”, this does not provide much in the way of pointers to what might be expected of the student experience of an internationalised curriculum or to the learning outcomes of such a curriculum.   Here the best insight is probably provided by Betty Leask’s identification of the attributes one might expect of graduates who “demonstrate international perspectives as professionals and citizens”.  They will, she suggests:

· Display an ability to think globally and consider issues from a variety of perspectives

· Demonstrate an awareness of their own culture and its perspectives and other cultures and their perspectives

· Appreciate the relation between their field of study locally and professional traditions elsewhere

· Recognise intercultural issues relevant to their professional practice

· Appreciate the importance of multicultural diversity to professional practice and citizenship

· Appreciate the complex and interacting factors that contribute to notions of culture and cultural relationships

· Value diversity of language and culture

· Appreciate and demonstrate the capacity to apply international standards and practices within the discipline or professional area

· Demonstrate awareness of the implications of local decisions and actions for international communities and of international decisions and actions for local communities.

An internationalised curriculum will, in these terms, be defined as much by process as by content, although thought clearly needs to be given in the development of curricula to introducing appropriate international content – which many YSJ programmes have already succeeded in doing.   Curricula and learning resources should as far as possible incorporate international and intercultural perspectives and expose students to as wide a range of such perspectives as possible, with the perspectives of the dominant culture being subjected to particular scrutiny in this process.

Internationalising the YSJ curriculum as a whole will not happen overnight.  But it is recommended that in all future validations and revalidations of YSJ programmes consideration should be given to trying to ensure that York St John students develop the graduate attributes listed above.

D. Maughan Brown
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