Guidance for completing the Design Narrative
Design Narratives provide a commentary of the programme i.e. why and how the programme is as it is, plus additional necessary information for quality assurance.

Quality assurance
You will note that there is reference to the OfS Conditions of Registration and the QAA Quality Code for HE Principles in most sections, where possible consider and refer to these within your answers.  The OfS conditions of Registration can be found here. The QAA Quality Code for HE Principles can be found here.  

Where relevant, you should also make reference to Ofqual and how you will ensure the apprenticeship meets their quality assurance standards. 

Intended Award and programme title
State the intended award and programme title.

Apprenticeship standard
Include a link to the relevant apprenticeship standard

Brief Programme Overview
Provide a brief description of the programme, the types of students it is intended for and what, if anything, makes the programme distinct to others of its kind.

Re-validation proposals should provide a reflection on how well the programme achieved its initial aims and whether there has been any issues and how these have been addressed in the proposal.

Learning and teaching
[bookmark: _Hlk139470532]Provide information on the learning and teaching strategy for the programme, specifying how this supports the development and progression of students, and why the types of learning and teaching activities outlined in the programme specification support that.  Has the use of digital technologies and AI been considered?

Assessment Strategy and Plan
Assessment Strategy:  Provide information on the assessment strategy for the programme, specifying how this supports the development and progression of students and why particular forms of assessment have been chosen.  Provide information on how formative assessment supports summative assessment.  If summative group work assessments are employed, provide a rationale for this and a description of how they will be marked.

Apprenticeship Assessment (for Level 4-5 apprenticeships): Provide information on the assessment methods chosen for the apprenticeship assessment and how they ensure that that the mandatory knowledge and skills can be assessed.

Gateway to completion: Provide information on how the Gateway to Completion requirements will be met, including employer verification of the required Behaviours, and where applicable, how you will ensure that Apprentices will achieve level 2 English and maths.

Assessment Plan: For each level, provide detailed information on the assessment description, assessment type, PLO mapping, a rationale for how the assessment enables the PLOs to be demonstrated, the assessment deadline week, and total WREL hours (where applicable).

KSB Mapping and Full list of Core Assessment Outcomes
Complete the table for the KSB mapping, an example has been provided.
For Level 4 and 5 apprenticeships, copy and paste the core assessment outcomes table from the Apprenticeship Assessment Plan, an example has been provided. 

Work Related Experiential Learning
Apprenticeship programmes do not need to provide extensive detail regarding WREL activity. Instead, in the Teaching and Learning section describe briefly how you have embedded the work-related experiential learning (WREL) design principles (as described in the WREL Framework) within the curriculum, and in relevant Apprenticeship sections provide examples of how university-based learning is monitored in the workplace.



Inclusive HE, Equality, Decolonisation, Ecological Justice and Wellbeing
Provide information on how the values of the YSJ Pedagogy have been embedded into the design of the programme (for more information, see YSJ Pedagogy Values in Validations Statement. The following aspects should be considered:
· How has the Inclusive Higher Education Framework (IHEF) been used to support the participation and continuation of all students on the programme?
· How have decolonisation and anti-racism been considered and addressed within curriculum design?
· What aspects of ecological justice, including environmental change and climate crisis, have been embedded within the design of the programme?
· How have student wellbeing and mental health influenced the design of both the programme and assessments? 

What will your Graduates look like?
Provide detail on how students will be able to meet the graduate outcomes, including examples of where this is achieved through the modules

Positive Outcomes for all
Provide information on the framework of support for, and active engagement with, students that will enable them to achieve their potential and demonstrate academic and professional skills and competencies.  

Degree apprenticeship programme delivery
You may find it helpful to engage with the Apprenticeship Team for advice on completing these sections. Please ensure that the information provided is tailored to the proposed programme and reflects its specific context, rather than using generic statements.

Employer Engagement 
Provide information on how you have worked with employers in the development of the programme.
Off-the-job training: delivery and flexibility
Provide information on how have you decided the best method for training the technical or theoretical elements of the apprenticeship, and how you will make the training methods you use flexible to react to changes in employer or apprentice circumstances?

Integration of on and off- the-job learning, including work-based learning
Provide information on how you have ensured that academic and workplace learning is integrated, how you have aligned delivery with the apprentice job role, and how you have ensured sufficient embedding of the relevant skills, knowledge and behaviours.

Work Based Learning support
Provide information on the workplace mentoring arrangements, how workplace mentors will be inducted and supported in undertaking the role by both employers and the University, and the interaction between workplace mentor, apprentice and the University academic tutor will be structured.
Provide information on the arrangements to ensure that the apprentice will be supported in the workplace to develop the duties and KSBs specified within the apprenticeship standard, and how you will ensure that the apprentice's progression through their apprenticeship is tracked, across all forms and locations of delivery.

Off-the-job training: calculation of hours
An example of what is required has been included in this section, please adapt this for your programme.
Please consult with the Apprenticeships Team if you require support with this section. 

Students as partners
Please refer to the Student Partnership Plus Policy when considering your response to this section.
Consideration of Regulatory Risks
For revalidated programmes, refer to your Portfolio Performance Dashboard data. Outline how you have ensured the risks detailed below have been considered within the design of the revalidated programme.
· Regulatory Risk (B3 condition of registration)
· Sustainability Risk (internal student retention target of 92% annually)
· Quality and Student Satisfaction Risk (student survey data)

For new programmes, outline how have you ensured the risks detailed below have been considered within the design of the programme?
· Regulatory Risk (B3 condition of registration)
· Sustainability Risk (internal student retention target of 92% annually)
· Quality and Student Satisfaction Risk  

Competence Standards
A competence standards audit template should be submitted post-validation. The audit requires the KSBs to be mapped to the modules and assessments, and any reasonable adjustments identified. A template will be provided by the Academic Quality team.



PLEASE COMPLETE WHEN SUBMITTING FINAL DOCUMENTATION FOR COMPLIANCE
	
Programme title/s:

	



	
Is this a new programme or revalidation:

	

	
For revalidations, if the title has changed, has this been approved by SPC?

	



SQP documentation approval
Please confirm that the School Quality Panel (SQP) has reviewed the programme documentation and recommends that it proceeds to the compliance stage of validation. 
	
SQP sign off (date of meeting or chair’s action)

	



SPC/DFSC - Were there any actions arising from SPC/DFSC discussion? If yes, how have these been resolved?
	Yes/no (if yes, specify the action)

	what action was taken to resolve this?

	
	



Programme Concept and Resources (PCR) - has any information changed since the PCR document was approved? E.g., Programme title (intended and/or exit awards), entry months
	Yes/no (if no, why)

	Have changes been submitted to SPC for approval?

	
	



Have any exceptions to the Academic Framework been approved by DFSC for new programmes / Academic Quality for re-validations?
	Yes/no 

	If yes, what

	
	




Confirmation that Timetable have been consulted during the development
	Yes/no (if no, why)

	Name and role of those consulted

	
	



Module Sharing – will modules be shared with other awards outside of those proposed for re/validation here, if so, please list the awards:
	Module code 
	Award

	
	

	
	

	
	

	
	






		


Page 2 of 8
May 2026
Page 7 of 8
October 2026
[image: C:\Users\a.baker\Downloads\logo-new.png]	

Design Narrative for degree apprenticeship programmes
Intended Award and programme title(s)[footnoteRef:1] [1:  The design narrative can cover a suite of programmes; list all the award titles that are included in the suite.] 


	School:
	

	Entry in academic year:
	state year of entry applicable to this version

	Entry months
	state months of entry

	Awarding institution:
	York St John University

	Teaching institution:
	

	Delivery location:
	

	Programme/s accredited by:
	

	Apprenticeship standard
	INSERT LINK

	Exit awards:
	



	UCAS code / GTTR / other:
	

	Joint Honours combinations:
	

	QAA benchmark group(s):
	

	Mode/s of study:
	full time for XX years
part time for XX years 

	Language of study:
	English

	Study abroad opportunities:
	yes/no

	Opt-in YSJU Placement Year opportunity:
	yes/no

	
	



	Brief Programme Overview
Provide a brief overview of the programme, the types of students you hope to attract and the unique selling points

(This section links to the OfS condition of registration B2 and the QAA Quality Code Principle 9)[footnoteRef:2] [2:  The OfS conditions of Registration can be found here. The QAA Quality Code for HE Principles can be found here.] 


	














	FOR REVALIDATIONS
What are your general reflections on how the programme met the original aims on delivery?
It is useful to consider here whether you attracted the types of students you aimed to attract and how you linked learning and teaching to scholarship, research or professional practice for the students on the programme. 
How will the revalidation address any issues identified in the current programme?

(This section links to the OfS condition of registration B2 and the QAA Quality Code Principles 5, 7 and 9)

	







TEACHING LEARNING AND ASSESSMENT

	Teaching and Learning 
Please outline your proposed approach to learning and teaching.  This should not be a list of types of teaching but should provide an explanation as to the approach you will take and why this is appropriate for this type of programme. How have you designed your strategies to consider the types of students you are trying to recruit?
You should also make explicit reference to:
· any disciplinary and/or practice-based approaches to learning and teaching that will underpin the educational experience of the programme and will support the types of students that you are expecting to attract. 
· how you have embedded the work-related experiential learning (WREL) design principles (as described in the WREL Framework) within the curriculum.

(This section links to the OfS conditions of registration B1, B2 and B5, and the QAA Quality Code Principles 2, 3, 5, 7, 10 and 11)

	
























Assessment Strategy and Plan
	Guidance (Quality will delete guidance once sections a and b have been completed)

There must be a clearly defined and rigorous assessment strategy for the entire programme that clearly specifies the requirements for the students’ progression and achievement within the programme. 

	Assessment Strategy:
When developing your strategy, please consider the University’s Principles of Assessment and the QAA guiding principles (noting that these are intended as a framework and are not exhaustive).

In Section a, provide details of how you have considered and incorporated these guiding principles, or other approaches, within the programme and assessment design.


	QAA guiding principles:

	Assessment methods and criteria are aligned to learning outcomes and teaching activities.
· There is alignment between intended learning outcomes, teaching strategies, methods of assessment and assessment criteria.
· Learning outcomes, assessment criteria and learning and teaching activities are developed in accordance with the academic level of study, using appropriate descriptors and consistent language
	Assessment design
· Effective design of assessment ensures that programme learning outcomes (which themselves fulfil the requirements of, where appropriate, the relevant qualification frameworks, credit framework, Subject Benchmark Statements, and guidance on qualifications’ characteristics) are addressed through the assessment of the modules.


	Assessment design is approached holistically.
· Assessment design considers all modes of course delivery and environment.
· Variety in modes of assessment meets a need, based on academic judgement, and is not just for the sake of variety. Variety helps develop a range of skills and competencies and assesses a range of learning styles
· Assessment design needs to develop across stages as the student develops, as well as levels of study, as part of the overarching award design process and on an ongoing basis.
	Assessment and feedback is purposeful and supports the learning process.
· Assessment is fit for purpose and methods are valid in measuring achievement against learning outcomes. 
· Assessment enables students to benchmark their current level of knowledge or skills, identify areas for improvement and make judgements about the overall progress made. 
· Feedback on assessment builds on dialogue and opportunities for students to reflect on their learning. The teaching and assessment strategy progressively enhances students’ assessment literacy to enable them to increasingly regulate their own learning and performance.

	Assessment is timely.
· Assessment tasks and feedback are timed appropriately to promote student learning and facilitate improvement.
· A holistic view of assessment deadlines can help to ensure that they are timed appropriately, to avoid over-burdening students
	Assessment is efficient and manageable.
· The spread, number and methods of assessment are considered with other, concurrent modules in mind to ensure that the burden of assessment is not excessive.

	Students are supported and prepared for assessment.
· Students are given opportunities to develop assessment literacy, practise subject-related skills and knowledge, engage with content and develop the competencies required to meet learning outcomes. 
· Include formative assessment opportunities.
	Assessment encourages academic integrity.
· Wherever possible, a suitable variety of assessment methods should be used, to minimise the availability of opportunities for students to incorporate plagiarised work by another author, or previous work by the student, either within the level of study or across levels.

	Inclusive assessment
· Assessment tasks provide every student with an equal opportunity to demonstrate their achievement of learning outcomes through inclusive design wherever feasible and through individual reasonable adjustments as required. In designing assessments, consideration is given to all students, including those with protected characteristics.
	The role of the student:
Where possible students need to be involved as active participants, not just in the process but also in the research, design and evaluation of assessment.
Students as (co-)designers:
· Choice of task, design of the assessment brief, development of grading criteria, provision of alternative methods for accessibility and even choice of tools and technologies can all be usefully informed by dialogue between tutors and students.
Students as assessors:
· Active engagement with grading criteria and processes can equip students with the skills to “monitor, manage and evaluate” their own learning.
Students as researchers:
· As well as being subjects of research in the evaluation of assessment practice, students can also be active researchers. This could be for academic credit (as a third year or Masters level project, for example) or as an extra-curricular activity.



	a. Assessment Strategy (Please use as much space as required)
The assessment strategy must cover the entirety of the programme. 
In addition, please provide specific details of how the KSBs are monitored/assessed throughout the programme. 

Levels 4-5 Apprenticeships
With reference to the requirements of the Apprenticeship Assessment Plan (detailed in the Apprenticeship Standard), please provide specific information regarding the plan for the Apprenticeship Assessment, including how the assessment outcomes are assessed by each assessment method. 
What form of assessment will be used for the Apprenticeship Assessment and how does this align to the Apprenticeship Assessment Plan?

(This section links to the OfS condition of registration B4, and the QAA Quality Code Principles 1, 4, 5, 7 and 11)

	




















	Plan for Apprenticeship Assessment (for Level 4-5 apprenticeships)
Provide information on the assessment methods chosen for the apprenticeship assessment and how they ensure that that the mandatory knowledge and skills can be assessed. Describe how the assessment outcomes are assessed by each assessment method.

	











	Gateway to Completion Requirements
To meet the Gateway to Completion requirements, employers must have verified the required Behaviours, and where applicable, Apprentices must have achieved level 2 English and maths. How will you ensure this?

	

























		



b. Assessment Plan
Level 3/4/5/6/7 (Delete as applicable)
Add additional rows where necessary
If you are proposing a suite of programmes: all modules for the suite can be included in the table for each level (Quality can provide additional guidance on how to compete the table if required)
	Module /credits
	Compulsory/
Optional
	Assessment Description
	Assessment type
	PLOs
	Assessment linked to WREL activity?
	Rationale for assessment choice, how it enables the PLOs to be assessed and how it links to WREL activity
	Assessment submitted - Semester and Week


	Example:
GEO4005M
Political Ecology / 30 

 
	O
	Critical Evaluation (2,000 words) 


	Written work 
	4.1
4.2
4.3
	yes/no
	Students are expected to summarise and critically evaluate selected theoretical approaches to political ecology discussed on the module and the means in which these can be applied in specific contexts / to the understanding of particular environmental issues (4.1, 4.2, 4.3). 
	S1, WK6

	
	
	Literature Review (3,000 words) 

	Written work 
	4.1
4.2
4.3
	
	A systematic review of relevant academic research literature with a focus on a specified environmental issue of the student’s choosing (4.1, 4.3) with an awareness of key debates and challenges as relevant when researching / responding to this issue (4.2). 
	S1, WK10

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Exit Award:  e.g. Certificate of Higher Education XXXXXX





Level 5 (Delete this section if not required)
	Module /credits
	Compulsory/
Optional
	Assessment Description
	Assessment type
	PLOs
	Assessment linked to WREL activity?
	Rationale for assessment choice, how it enables the PLOs to be assessed and how it links to WREL activity
	Assessment submitted - Semester and Week


	Example:
GEO5006M
Sustainability in Practice / 30 
 
	C
	Sustainability initiative proposal (5,000 words) 

	Written work
	5.2
5.5
5.6
	yes/no
	Through their proposal students will demonstrate application of core sustainability concepts to a specific issue in a particular context (5.2, 5.3). The proposal will develop and communicate an initiative to address this issue with an understanding of the need to engage both academic and non-academic audiences (5.6). 

	S1, WK13

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Exit Award:  Diploma of Higher Education XXXXXX





Level 6 (Delete this section if not required)
	Module /credits
	Compulsory/
Optional
	Assessment Description
	Assessment type
	PLOs
	Assessment linked to WREL activity?
	Rationale for assessment choice, how it enables the PLOs to be assessed and how it links to WREL activity
	Assessment submitted - Semester and Week


	Example:
GEO6004M
Environmental Policy / 40
 
	C
	Policy Evaluation (2,000 words) – Group Assessment
	Written work 
	6.1
6.2
6.5
6.6
	yes/no
	A document to be produced as a group, submitted with an accompanying summary document that identifies how work was delegated within the group. The submission will be awarded a single mark, received by all students, to support the development of teamworking and project management skills, as well as communication, creativity and self-direction (6.5).

The policy evaluation will require application of concepts and theoretical frameworks to evaluate a policy and its implications for specific contexts (6.1, 6.2). The final document will be expected to be produced to professional industry standards (6.6). 

	S1, WK13

	
	
	Policy Proposal (3,000 words) 

	Presentation
	6.2
6.5
6.6
	
	In designing / proposing a new or improved environmental policy response to an identified issue, students will be required to apply their knowledge and understanding from the module to the solving of real-world problems (6.2). 

In addition, students will be expected to either: a) consult with and incorporate the responses of an identified stakeholder(s) into their policy proposal to identify potential challenges/opportunities arising from its implementation; or b) identify a range of stakeholders of relevance and set out a clear process for consulting with each, recording, and responding to their views. Engaging and communicating with stakeholders is necessary for the development of a new or improvement environmental policy (6.5, 6.6). 

	S2, WK15

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Exit award:  Ordinary Degree XXXXXX

	Final award:  XXXXXXX




KSB Mapping - evidence how the award maps against the knowledge, skills and behaviour standards for the Apprenticeship 
KSB mapping table (to be completed for all Apprenticeship programmes)
Level 4-5 Apprenticeships – this can be deleted if this programme is Level 6
Ensure any mandatory knowledge and skills statements are in bold. Mandatory statements must be mapped to each Apprenticeship Assessment. Ensure the modules that form the Apprenticeship Assessment are also in bold.  
Core Assessment outcomes should be detailed below this mapping (copy and paste the Core Assessment Outcomes table for this programme from the Apprenticeship Assessment Plan). Colour code Core Assessment Outcomes so that the groupings can be clearly identified.
The table below has been completed as an example of how to complete the KSB mapping, please delete the content and complete it with the KSBs for this programme. You may wish to adapt the table to suit your needs.
	KSBs
	On the Job
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code
	Module code

	Knowledge
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	K1: Statutory and non-statutory curriculum frameworks relevant to the provision.
	
	x
	x
	
	x
	
	
	
	
	
	
	
	
	
	
	
	x
	

	K2: Statutory and non-statutory health, safety and well-being frameworks relevant to the provision, including safeguarding.
	
	
	
	x
	
	
	x
	
	
	
	
	x
	
	
	
	
	X
	X

	K3: Policies, processes, and procedures related to the collecting, storing, and sharing of information.
	
	
	
	
	
	x
	
	x
	
	
	
	
	
	x
	
	
	
	x

	K4: The principles of equity, equality, diversity, and inclusion, and why these are important.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	x
	

	K5: The principles of sustainability within the education context.
	
	
	
	
	
	
	
	x
	x
	
	x
	
	
	
	x
	
	
	

	K6: Theories of learning, their application and implications for learning.
	
	x
	
	
	
	
	
	
	
	x
	
	
	
	
	
	
	
	x

	K7: Typical patterns of child development and age-related expectations. How these differ for individual learners and the implication of these.
	
	
	
	
	
	
	
	
	
	
	
	
	x
	
	
	
	X
	X

	K8: Sources of information on research informed evidence-based practice.
	
	
	x
	
	
	
	x
	
	
	
	
	x
	
	
	
	
	X
	X

	K9: The difference between curriculum, assessment and pedagogy and why this is important when planning.
	
	x
	
	
	
	x
	
	
	
	x
	x
	
	
	
	
	
	X
	X

	K10: Rationale, methods, and approaches to planning for learning.
	x
	
	
	
	
	
	x
	
	
	
	
	
	
	x
	
	
	X
	X

	K11: Teaching strategies to advance learning.
	
	
	
	
	x
	
	
	
	
	
	
	
	
	
	
	
	x
	

	K12: Barriers to learning and strategies to overcome them.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	K13: Principles and different methods of assessment and observation.
	
	
	x
	
	
	
	
	x
	
	
	
	
	x
	
	
	
	X
	X

	K14: Methods of recording and reporting on assessments.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	K15: The features of enabling environments.
	
	
	
	
	
	
	
	
	
	
	
	x
	
	
	
	
	
	

	K16: The principles of behaviours for learning.
	
	
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	K17: The principles of and approaches to learner voice.
	
	
	
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	x

	K18: The purpose, impact, and safe use of equipment and resources to advance learning.
	
	
	
	
	x
	
	
	
	
	x
	
	
	
	
	
	x
	
	

	K19: The additional professional support available for learners.
	
	
	
	
	
	
	x
	
	
	
	
	
	
	x
	
	
	x
	

	K20: The additional professional support available for their specialist role.
	x
	
	
	
	
	
	
	x
	
	
	
	
	
	
	
	
	
	x

	K21: The principles of effective teamwork.
	x
	
	
	
	
	
	x
	
	
	
	
	
	x
	
	
	
	
	

	K22: Know how and when to escalate to the appropriate professional for expert help and advice.
	
	x
	
	
	
	
	
	
	
	x
	
	
	
	
	
	
	x
	

	K23: The principles and impact of relationships, effective working and communication with learners, parents or carers and stakeholders.
	x
	
	
	x
	
	
	
	
	
	x
	
	
	
	
	
	
	X
	X

	K24: The principles of effective coaching and mentoring and the difference between them.
	
	
	
	
	x
	
	
	
	
	
	
	
	x
	
	
	
	
	x

	K25: The principles and importance of reflective practice.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	K26: Know and understand strategies to develop resilience in self and others.
	
	
	x
	
	
	
	
	x
	
	
	
	
	
	
	
	
	
	x

	K27: Know how research findings are used to inform practices in education.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	K28: The importance of social cultural context on learning, including the factors that may lead to inequalities in access to education.
	
	
	
	x
	
	
	
	
	
	x
	
	
	
	
	
	
	X
	X

	K29: The appropriate digital and emerging technologies, and their applications to support learning.
	
	
	
	
	
	x
	
	
	
	
	
	x
	
	
	
	
	X
	X

	Option 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	K30: National and local SEND policies, practices, processes, and procedures.
	x
	
	
	
	
	x
	
	
	x
	
	
	
	
	
	
	
	x
	

	K31: The theoretical background to a range of SEND, for example ASD, attachment and trauma and dyslexia.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	K32: Principles and approaches to early identification of SEND.
	
	x
	
	
	
	
	
	x
	
	
	
	x
	
	
	
	
	
	x

	K33: The tools available for assessment of SEND.
	
	
	
	
	x
	x
	
	
	
	
	x
	
	
	
	
	
	x
	

	K34: The impact of SEND on children and young peoples’ learning and development.
	
	
	x
	
	
	
	
	
	
	
	x
	
	
	x
	
	
	
	x

	K35: Strategies to advance learning for learners with a range of SEND
	
	
	
	
	x
	
	
	
	
	x
	
	
	
	
	
	
	X
	X

	Option 2 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	K36: National and local policies, practices, processes, and procedures related to social and emotional well-being of learners.
	
	
	
	
	x
	
	
	
	
	x
	
	
	
	
	
	
	x
	x

	K37: The theoretical background to support social and emotional well-being in educational contexts.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	K38: Principles and approaches to the promotion of social and emotional well-being in educational contexts.
	
	
	
	
	
	x
	
	x
	
	
	
	
	
	
	
	
	x
	

	K39: The tools available to promote social and emotional well-being to advance learning.
	
	
	
	
	
	
	
	
	
	x
	
	
	
	x
	
	
	
	

	K40: The impact of social and emotional well-being on children and young people’s learning and development.
	
	
	x
	
	
	
	
	
	
	
	x
	
	
	
	
	
	x
	

	K41: Strategies to advance social and emotional well-being in learning and assessment contexts.
	
	
	
	
	x
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	Option 3
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	K42: National and local curriculum policies, practices, processes, and procedures.
	x
	
	
	
	
	
	x
	
	
	
	
	
	
	
	
	
	
	x

	K43: The theoretical background to progression in the specific curriculum area(s).
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	K44: Principles and approaches to planning sequences of learning in the specific curriculum area(s).
	
	
	
	x
	
	
	
	
	x
	x
	
	
	x
	
	
	
	x
	

	K45: The tools available for assessment within the specific curriculum area(s) to advance learning.
	x
	
	
	
	
	
	
	
	
	
	
	x
	
	
	
	
	
	x

	K46: The importance of the specific curriculum area(s) on children and young peoples’ learning and development.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	K47: Strategies to promote the specific curriculum area(s) within the educational context for the benefit of children and young people.
	
	
	
	
	
	x
	
	x
	
	
	x
	
	
	
	
	
	X
	X

	Skills
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	S1: Act in line with policies, processes, and procedures related to statutory frameworks and non-statutory guidance, including safeguarding, implementing the setting’s behaviour policy
	x
	
	
	x
	
	
	
	
	
	
	
	x
	
	
	
	
	X
	X

	S2: Establish a safe, stimulating and nurturing environment for learners
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	S3: Establish nurturing, effective working relationships with learners, parents or carers and stakeholders.
	x
	
	
	
	
	x
	
	
	
	
	
	x
	
	
	
	
	
	

	S4: Demonstrate understanding of equality and diversity and sustainable development.
	x
	
	
	
	
	
	
	x
	
	
	
	
	
	
	
	
	x
	

	S5: Undertake dynamic risk assessment of the learning environment.
	x
	
	
	
	x
	
	
	
	x
	
	
	
	x
	
	
	
	
	

	S6: Respond to and mitigate potential hazards that may adversely affect a learning environment.
	x
	
	
	
	
	x
	
	
	
	
	x
	
	
	
	x
	
	
	

	S7: Contribute to the planning of learning and assessment activities.
	x
	
	
	
	
	
	
	x
	
	
	
	
	
	
	
	
	X
	X

	S8: Apply teaching strategies to advance learning, for example scaffolding.
	x
	
	x
	
	
	
	
	
	
	
	
	x
	
	
	
	
	
	

	S9: Select and use safely, appropriate equipment and resources to advance learning.
	
	
	
	x
	
	
	
	x
	
	
	x
	
	
	x
	
	
	X
	X

	S10: Apply an appropriate range of assessment methods, including formative, summative and individual needs-based assessments.
	x
	x
	
	
	
	
	
	
	
	
	
	x
	
	
	
	
	
	x

	S11: Analyse assessment outcomes to inform reporting and future planning.
	x
	
	
	
	
	x
	
	
	x
	
	x
	
	
	
	
	
	X
	X

	S12: Provide ongoing feedback to learners and support them to respond to feedback.
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	S13: Record and report information related to learners’ progress to a range of stakeholders.
	x
	
	x
	
	
	
	
	x
	
	
	
	
	
	
	
	x
	
	

	S14: Collaborate with colleagues and other professionals.
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	S15: Advocate for and champion the needs of learners.
	x
	
	
	
	x
	
	
	
	
	
	
	
	x
	
	
	
	X
	X

	S16: Use a range of research to critically evaluate teaching and assessment approaches and practices.
	x
	x
	
	
	
	
	
	
	
	x
	
	
	
	
	
	
	X
	X

	S17: Critically evaluate a variety of teaching and assessment methods depending on the learning environments and learners’ needs.
	x
	
	
	
	
	
	x
	
	
	
	
	x
	
	
	
	
	X
	X

	S18: Improve own practice by undertaking continuous self-reflection including seeking and responding to feedback from varied sources.
	x
	
	x
	
	
	
	
	
	
	
	
	
	
	x
	
	
	
	

	S19: Update and maintain their own knowledge and skills as part of managing their own continuing professional development.
	x
	
	
	
	x
	
	
	
	
	x
	
	
	
	
	
	
	
	

	S20: Communicate information and analysis in a variety of forms to reflect the needs of the audience, for example by providing appropriate advice and guidance to parents or carers.
	x
	
	
	
	
	x
	
	
	
	
	
	
	x
	
	
	
	X
	X

	S21: Support the development of effective practices in others, for example through mentoring and coaching colleagues.
	x
	
	
	x
	
	
	
	
	
	x
	
	
	
	
	
	
	
	

	S22: Identify, action, and challenge issues and undertake difficult conversations where appropriate.
	x
	
	
	
	
	
	
	x
	
	
	
	
	
	x
	
	
	
	

	S23: Recognise signs of vulnerability in self or colleagues and the appropriate actions required to minimise risks to professional well-being.
	x
	
	
	
	
	x
	
	
	
	
	x
	
	
	
	
	
	X
	X

	S24: Implement strategies to support the social and emotional well-being of learners.
	x
	
	
	
	
	
	
	
	
	
	
	
	x
	
	
	
	
	

	S25: Select and use technologies safely and effectively to promote learning.
	x
	
	
	
	
	
	
	
	x
	
	
	
	
	
	
	
	
	

	S26: Prioritise and manage own workload, for example recognising the importance of capacity.
	x
	
	x
	
	
	
	
	
	
	
	
	
	
	
	x
	
	
	

	Option 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	S27: Implement national and local SEND policy, practices, processes, and procedures.
	x
	
	
	
	x
	
	
	
	
	x
	
	
	
	
	
	
	
	x

	S28: Apply approaches to the assessment and early identification of SEND.
	x
	
	
	
	
	
	x
	
	
	
	
	
	
	x
	
	
	X
	X

	S29: Apply strategies to adapt provision and practices to support learners with SEND.
	x
	
	
	
	
	
	x
	
	
	
	
	
	
	x
	
	
	X
	X

	Option 2
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	S30: Implement national and local policies, practices, processes, and procedures related to social and emotional well-being.
	x
	
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	X
	X

	S31: Identify and signpost learners in need of social and emotional well-being intervention.
	x
	
	
	
	
	
	
	
	x
	
	
	
	x
	
	
	
	
	

	S32: Apply strategies to support the social and emotional well-being of learners.
	x
	
	
	
	
	x
	
	
	
	
	
	
	
	
	
	
	x
	

	Option 3
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	S33: Implement national and local policies, practices, processes, and procedures related to the specific curriculum provision.
	x
	
	
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	S34: Adapt planning and assessment to support learning and progress in the specific area of curriculum provision.
	x
	
	
	
	
	
	
	x
	
	
	x
	
	
	
	
	
	X
	X

	S35: Support colleagues by advocating for the specific curriculum provision.
	x
	
	
	
	
	
	
	
	
	x
	
	
	
	
	
	
	X
	X

	Behaviours
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	B1: Model ethical, fair, consistent, and impartial behaviours, by valuing inclusion, equity, equality and diversity within professional contexts.
	x
	
	
	
	
	x
	
	
	
	
	
	
	x
	
	
	
	
	

	B2: Act professionally, positively, and proactively.
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	B3: Show respect, care, approachability and empathy for children, colleagues and stakeholders.
	x
	
	
	
	
	
	
	
	
	
	
	x
	
	
	
	
	
	

	B4: Adaptable and resilient.
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	x
	
	
	

	B5: Eager to develop as a practitioner, by being receptive and open to challenge and constructive criticism.
	x
	
	
	x
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	B6: Model appropriately aspirational practices.
	x
	
	
	
	
	
	
	
	x
	
	
	
	
	
	
	
	
	



Full list of Core Assessment Outcomes (to be completed for Levels 4-5 Apprenticeships only)
Assessment outcomes should be assessed in each version of the Apprenticeship Assessment. Any one assessment method could partially or wholly cover several assessment outcomes. Equally, any one assessment outcome could be covered across two or more assessments or assessment methods.
The below has been inserted as an example – copy and paste the Core Assessment Outcomes table for this programme from the Apprenticeship Assessment Plan
Example:

Assessment organisations must ensure all the core assessment outcomes and the assessment outcomes for one of the following options are assessed for each apprentice:
	Core Assessment Outcome
	Mapping
	Mapped to Apprenticeship Assessment Module(s)
	Assessment method
	Fully or Partially assessed

	AO1: Learning Environment and Safeguarding
Establishes and maintains safe, inclusive, and stimulating learning environments by applying safeguarding principles, managing information securely, conducting risk assessments, and implementing behaviour policies.
	K2, K3, K15, K16, K22
S1, S2, S5, S6, S24
	[insert module code]


[insert module code]
	e.g. Portfolio 


e.g. Presentation 

	Fully


Partially


	AO2: Curriculum, Pedagogy and Planning
Applies curriculum frameworks, learning theories, pedagogical approaches, and sustainability principles to plan and deliver effective, digitally enhanced learning experiences.
	K1, K5, K6, K9, K10, K11, K18, K29
S7, S8, S9, S25
	
	
	

	AO3: Assessment and Progress Monitoring
Selects and applies appropriate assessment methods, records and reports learner progress, and uses assessment outcomes to inform future planning and feedback.
	K13, K14
S10, S11, S12, S13
	
	
	

	AO4: Inclusion, Equity and Learner Support
Identifies and addresses barriers to learning, promotes equity and inclusion, supports learner voice and well-being, and accesses professional support where needed.
	K4, K7, K12, K17, K19, K28
S4, S15, S23
	
	
	

	AO5: Professional Practice and Development
Engages in reflective practice, manages workload effectively, uses research to inform teaching and assessment, and supports others through mentoring, coaching, and professional development.
	K8, K20, K24, K25, K26, K27
S16, S17, S18, S19, S21, S26
	
	
	

	AO6: Communication and Collaboration
Communicates effectively with learners, parents, carers, and stakeholders, collaborates with colleagues, and advocates for learner needs across professional networks, including managing challenging conversations.
	K21, K23
S3, S14, S20, S22
	
	
	

	Option 1: SEND specialist teaching assistant duties
	Mapping
	
	
	

	AO7: SEND Support, Adaptation and Advocacy
Implements SEND policies and practices, identifies and assesses learners’ needs, and applies strategies to adapt provision and support learning and development for children and young people with SEND.
	K30, K31, K32, K33, K34, K35
S27, S28, S29
	
	
	

	Option 2: Social and emotional well-being specialist teaching assistant duties
	Mapping
	
	
	

	AO8: Social and Emotional Well-being Support and Advocacy
Applies policies, theories, and tools to promote learners’ social and emotional well-being, identifies needs for intervention, and supports well-being to enhance learning and development.
	K36, K37, K38, K39, K40, K41
S30, S31, S32
	
	
	

	Option 3: Curriculum provision specialist teaching assistant duties
	Mapping
	
	
	

	AO9: Curriculum Area Planning and Advocacy
Implements curriculum-specific policies and practices, plans and assesses learning sequences in targeted subject areas, and advocates for curriculum provision to support learner progress.
	K42, K43, K44, K45, K46, K47
S33, S34, S35
	
	
	


		





	YSJ Values: Inclusive Higher Education, Equality, Decolonisation, Ecological Justice and Wellbeing 
Please outline how you have addressed the values outlined in the YSJ Pedagogy to help you to design a programme that upholds YSJ’s commitment to social impact and also seeks to remove barriers to access, continuation, awarding and progression. Further information and guidance can be found in the ‘Discussing YSJ Values in Validations Events’ statement. 

It is recognised that engagement with each of these values will vary from discipline to discipline, and your response here should consider each of the four core areas identified to the extent that they are relevant to your programme. As such, you may choose to focus on some of the values to a greater extent than others. 

Considerations might include:
· How have you engaged with the checklists provided in the Inclusive Higher Education Framework (IHEF) in a bid to ensure that all students, regardless of background or belief, have an equal opportunity to engage with your programme?
· To what extent have decolonisation and anti-racism between taken into consideration within the design of your programme? What approaches and methods have you used?
· How has ecological justice, including environmental change and climate crisis, been embedded within your programme? What topics, theories, frameworks, examples and/or case studies have you included? 
· To what extent have you considered wellbeing and mental health in your approach to student success in your programme design? Have you signposted to appropriate resources and support services where relevant?

Further resources, prompts and avenues of support for considering these aspects of the Design Narrative are offered within the ‘Discussing YSJ Values in Validations’ statement, linked above.

(This section links to the OfS conditions of registration B1, B2, B3 and B4, and the QAA Quality Code Principles 2, 3, 5, 7, 9, 10 and 11)

	Briefly describe how each of the areas is represented in the design of your programme, giving short examples of how, where and why they are relevant (an exemplar can be found here).

Inclusive Higher Education Framework (IHEF) and equality of opportunity 



Decolonisation and anti-racism 



Ecological justice



Wellbeing and mental health 










Apprenticeship programme delivery
You may find it helpful to engage with the Apprenticeship Team for advice on completing these sections. Please ensure that the information provided is tailored to the proposed programme and reflects its specific context, rather than using generic statements.
Make sure that you reference the relevant apprenticeship standard in your answers.
Work Related Experiential Learning (WREL)
Where relevant, provide information in the sections below on how WREL has been embedded within the programme, including details of the activities involved.
	Employer Engagement 
How have you worked with employers in the development of the programme? 
Have you worked with employers to define delivery, particularly for collaborative delivery?
How have you ensured that the programme you will deliver addresses the needs of both the employer and the apprentice?
How will you ensure that employers have opportunities to provide feedback on the programme?  
How have you worked with employers to ensure that the working environment within which apprentices are operating is appropriate to enable them to develop the required duties and KSBs for the Apprenticeship Standard. This should also include matters of pastoral support, safeguarding, prevent duty, equality and diversity and health and safety.


	







	Off-the-job training: delivery and flexibility
How have you decided the best method for training the technical or theoretical elements of the apprenticeship? 
How will you make the training methods you use flexible to react to changes in employer or apprentice circumstances? 

	







	Integration of on and off- the-job learning, including work based learning
The integration of on and off-the-job learning, and training is fundamental for delivery of a high-quality apprenticeship, and links directly to the WREL framework. This integration, and the focus on delivering occupational competence, are what differentiate an apprenticeship from part-time learning while at work. 
How have you ensured that academic and workplace learning is integrated?
Indicate how university-based learning is monitored in the workplace. 
How have you aligned delivery with the apprentice job role? 
How have you ensured sufficient embedding of the relevant skills, knowledge and behaviours?

	















	Work Based Learning support
What are the workplace mentoring arrangements? 
How will workplace mentors be inducted and supported in undertaking the role by both employers and the University? 
How will the interaction between workplace mentor, apprentice and the University academic tutor be structured?
What arrangements are there to ensure that the apprentice will be supported in the workplace to develop the duties and KSBs specified within the apprenticeship standard?
How will you ensure that the apprentice's progression through their apprenticeship is tracked, across all forms and locations of delivery?

	







	Off-the-job training: calculation of hours
(Please consult with the Apprenticeships Team if you require support with this section)
Provide a proposal for planned off the job hours and how these will be delivered, which will be outlined in the Training Plan. All apprenticeships must deliver an average of at least 6 hours per week throughout their programme in line with the DWP’s funding rules. 
You must ensure that the planned hours exceed the minimum hours for the standard as set out by Skills England?

An example of what is required has been included below, please adapt this for your programme. 

	
According to DWP funding rules, throughout the duration of their apprenticeship, apprentices should spend a minimum of 835 hours of off-the-job (OTJ) training. The minimum number of OTJ hours roughly translate to six hours (one working day) per week. This is the minimum that an employer must give to an apprentice. 

However, the demands of a degree level programme require more hours than this. As per all York St John University Apprenticeship programmes, apprentices will be required to aim for the planned programme hours. This would include on the job learning in the workplace as well as off the job learning, to add to up to 100 hours per 10 credits as standard for an Undergraduate degree. 

Indicative hours for off the job training will be outlined in the Training Plan, and whilst not exact would be broken down approximately as follows:

	Year
	Module
	Method
	Funded hours 

	Year 1
	Online induction 
	 -
	n/a

	
	Start of new learning - introduction to Data Science 
	Theory lectures
Practical workshop 
Group work 
	4

	
	Analysis and Optimisation  
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Programming and Exploratory Data Analysis 
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Fundamentals of Probability and Statistics 
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Data Science at Work 1 
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Independent learning (online materials, research and reading)
	43

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	Linear Algebra
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Independent learning (online materials, research and reading)
	43

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	Year 2
	Databases 
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Data Science at Work 2 
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Independent learning (online materials, research and reading)
	43

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	Inferential Statistics 
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Machine Learning 
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Object Oriented Programming – Degree Apprenticeship  
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	Year 3
	Graphs, Networks and Systems  
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Data Strategy and Governance  
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Advanced Data Applications (15 credits only)
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Artificial Intelligence (15 credits only)
	Theory lectures
Practical workshop 
Group work 
	27

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent learning (online materials, research and reading)
	43

	
	Work-based Project (30 credits)
	Theory lectures
Practical workshop 
Group work 
	5

	
	
	Independent learning (online materials, research and reading)
	20

	
	
	Work based learning - shadowing, mentoring, additional duties
	15

	
	
	Independent project work
	45

	Year 4
	End Point Assessment Knowledge Test
	 -
	n/a

	
	End Point Assessment Report 
	-
	n/a

	
	End Point Assessment Professional Discussion 
	 -
	n/a

	Total
	1279

	Minimum (as per DWP Calculation)
	835









	What will your graduates look like?
How will you support student employability, digital literacy and engagement with enhancement or extra curricula opportunities? 

(This section links to the OfS conditions of registration B1, B2, B3 and B5, and the QAA Quality Code Principles 2, 3, 7, 9, 10 and 11)

	




	
Please include how the programme will help students to meet the University graduate attributes:



	Graduate attribute
	How this programme helps students to achieve this

	Confident
· Persuasive, able to negotiate constructively and influence others
· Communicate, in a range of formats and for different audiences
· Confident in your skills and aspirational in setting goals for the future
	

	Authentic
· Making considerate and ethical decisions with integrity
· Community minded, aware of global perspectives and embracing of difference
· Engaged with relevant technology and using it in a socially responsible way
	

	Resilient
· Self-aware, collaborative and emotionally intelligent
· Able to identify opportunities for support and growth in response to new challenges
· Able to adapt to technological change and agile in approach to learning
	

	Enterprising
· Aware of resources and able to utilise these to support personal and professional development
· Creative in applying solutions to complex problems
· A collaborative team member and leader
	

	Professional
· Commercially aware
· Able to manage time and competing priorities
· Knowledgeable, evidence led and intellectually curious
	





	Study Abroad
If students have the opportunity to study abroad for a Semester or full year, please confirm you have considered the implications of the proposed programme structure i.e.
· If there are year-long modules, has an alternative structure for study abroad been provided that can only be taken in a specified Semester at YSJU? Will the student only be permitted to study abroad for the full year?
· The implications of study abroad and non-compensable modules have been considered i.e. students may take comparable modules at the partner institution but they must be passed

	







	Student experience
Please indicate how you intend to create a community of learners, and how you will make sure the curriculum is inclusive. If the programme will have shared modules, please indicate how you will ensure a consistent student experience. How will students be supported to meet the learning outcomes? Have you considered how to personalise each student’s learning journey?

(This section links to the OfS conditions of registration B1, B2, and B3, and the QAA Quality Code Principles 2, 3, 5, 7, 10 and 11)

	






	
	[bookmark: _Hlk19787119]Positive outcomes for all
How will you support all students to be successful? How will you ensure that all students have positive experiences?

(This section links to the OfS conditions of registration B1, B2, B3 and B4, and the QAA Quality Code Principles 2, 3, 4, 5, 7, 10 and 11)

	









	Students as partners
Please refer to the Student Partnership Plus Policy when considering your response to this section.
How have you involved students in the curriculum development process? 
How will you engage them in monitoring and evaluating the programme and its effectiveness? 

For revalidations:
How well did the programme create a cohesive community of learners, and was the curriculum inclusive as designed? 
What feedback did you receive from students, and how has that feedback informed the operation of the programme and the revalidation process? 
How have you involved students in the curriculum development process? 
How will you continue to engage them in the monitoring and evaluation of the programme going forward?

(This section links to the OfS conditions of registration B1, B2, and B4, and the QAA Quality Code Principles 2, 3, 4, 5, 7, 10 and 11)

	









CONSIDERATION OF REGULATORY RISKS
	For revalidated programmes only:
With reference to your Portfolio Performance Dashboard data, outline how you have ensured the risks detailed below have been considered within the design of the revalidated programme.
· Regulatory Risk (B3 condition of registration)
· Continuation (continuing in their studies), Completion (completing their studies) and Progression (progressing into managerial or professional employment, or further study)
· Sustainability Risk (internal student retention target of 92% annually)
· Retention
· Quality and Student Satisfaction Risk (student survey data)
· Academic Support, Assessment and Feedback, Learning Resources, Student Voice, Teaching on my course
What risks (if any) were identified within the Portfolio Risk Profiles (and Programme Review Reports) for the current programme and how have you specifically sought to address these within the re-design of the programme?
Were areas of good practice identified and have these been continued within the revalidated programme?
When considering the answer to this section review your School’s Portfolio Risk Profiles, the Portfolio Performance Dashboard, Programme Review Reports and the School Portfolio Action Plan.
If you have addressed these answers in other sections of the Design Narrative, please just specify the section where you have covered it, do not repeat it here.
(This section links to the OfS conditions of registration B1, B2, B3, B4 and B5, and the QAA Quality Code Principles 2, 3, 4, 5, 7, 9, 10 and 11)

	













	For new programmes only:
Outline how have you ensured the risks detailed below have been considered within the design of the programme?
· Regulatory Risk (B3 condition of registration)
· Continuation (continuing in their studies), Completion (completing their studies) and Progression (progressing into managerial or professional employment, or further study)
· Sustainability Risk (internal student retention target of 92% annually)
· Retention
· Quality and Student Satisfaction Risk  
· Academic Support, Assessment and Feedback, Learning Resources, Student Voice, Teaching on my course
If you have addressed these answers in other sections of the Design Narrative, please just specify the section where you have covered it, do not repeat it here.
(This section links to the OfS conditions of registration B1, B2, B3, B4 and B5, and the QAA Quality Code Principles 2, 3, 4, 5, 7, 9, 10 and 11)

	
















Anonymous Marking – please list any modules that are exempt from anonymous marking and provide a rationale for that exemption:
	Module code(s):
	Rationale

	
	

	
	

	
	

	
	





Programme structures for part-time routes
For part time routes
· Semesters should be 1, 2. 
· Year should be 1, 2, 3, 4, 5, 6
Delete the year column if it is not applicable
	[bookmark: _Hlk8289289]Code
	Level
	Semester
	Year
	Title
	Credits
	O/C
	NC or X

	* SPO4010M
	4
	1
	1
	Anatomy and Physiology for Sport and Exercise
	20
	C
	NC

	* SPO4012M
	4
	2
	2
	Kinesiology and the Biomechanical Principles of Human Movement
	20
	O
	X

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


*Delete example rows
Competence Standards
A competence standards audit template should be submitted post-validation. The audit requires the KSBs to be mapped to the modules and assessments, and any reasonable adjustments identified. A template will be provided by the Academic Quality team.
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